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Abstract: This paper reveals the results of a small-scale pilot study of the effects 

of a flipped classroom (FC) model, applied in higher education, with Year IV 

students of English Language and Literature at the Faculty of Philology of the 

University of Banja Luka. Students’ perceptions of their engagement, motivation 

and satisfaction with a flipped approach to learning in one of their major subjects, 

English Language Teaching Methods 2, were explored. Four, out of twelve, 

lectures were flipped as an experiment, in the winter semester of the 2015/2016 

academic year, and the students were later surveyed to hear their perceptions of 

flipped versus traditional lectures, after the term had finished and they had 

passed the final exam of the subject in question. Students’ comments from the 

post-semester survey, consisting of a 5-point Likert scale and interview 

questions, were examined critically and compared with personal, after-class 

teacher notes. The results show that these students were open and very positive 

towards the new approach to the organization of lectures. Although the students 

expressed some skepticism towards a total replacement of the lecture format with 

the FC model, they acknowledged a higher level of satisfaction, engagement, 

collaboration, motivation and autonomy than they experienced in traditional 

lectures. Therefore, they recommend its implementation in a tertiary education 

context. Our conclusions suggest the future elaboration of the FC approach, its 

more frequent application in higher education and identifies avenues for further 

research. 
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Introduction 
Lecturing has, for many centuries, been the cultural norm of adult 
education. Great lecturers inspire students and use the class time to 
efficiently emphasise most important points and explain difficult 
concepts to students. However, lectures are usually highly teacher-
centred and do not accommodate to the needs of all students. 
Disadvantages of lecture method in university instruction are mostly  
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related to passivity of the students, inability of students to maintain 
concentration and inability of the professors to guarantee their 
understanding and engagement with the subject matter. Could one way 
of overcoming these problems be to decrease conservative lecturing 
and increase interactive teaching by using more the Flipped Classroom 
(FC) model? This paper is reporting a case study that was an attempt to 
empirically address this issue. 

FC is an innovative teaching model, a pedagogical solution with a 
technological component, which is becoming more and more 
recognised in various educational contexts in recent decades. It is a 
highly learner-centred approach, in which the traditional notion of 
classroom-based learning is inverted, and students are introduced to the 
learning material before the class, so that the classroom time can then 
be used to deepen learning, through quizzes, problem-solving tasks, 
interactive  discussions and collaboration with peers and teachers. 
Teachers applying this model organise and moderate the learning 
process in a manner that allows students to communicate more freely, 
have more autonomy1, i.e. get more choice and responsibility, learn at 
their own pace, get more involved in decision making and employ more 
active and deep learning.  

By lecturing, teachers dominate in the classroom, inflating their 
own egos (consciously or unconsciously), whereas by flipping their 
classrooms teachers significantly reduce their domination in the 
classroom. They no longer dictate how the classes are going to go, but 
rather organise and facilitate the learning process, by creating 
opportunities for the students to communicate more freely, have more 
independence and be more in charge of their own learning. Other well-
known advantages of flipped learning refer to using teacher’s time in the 
most effective way, meeting individual student needs, allowing self-
paced learning, having more time-on-task in the classroom for one-on-
one help, involving all students, and encouraging students to 
collaborate. Flipped classrooms vary greatly depending on the 
characteristics of the class, student needs, intentions and 
methodological expertise of the teacher, and broader educational 
context. 

The purpose of this paper is to identify the advantages and 
disadvantages of FC model in a tertiary education context, from 
students’ points of view. The main aim of the study was to analyse 
pedagogical effectiveness of FC when applied in higher education, by 
exploring the views of the respondents, i.e. university students’ 

                                                 
1 Learner autonomy is ’the ability to take charge of one's learning’ (Holec 3). 
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perceptions of FC after participating in four flipped classrooms, in one 
of their core subjects - English Language Teaching (ELT) Methods 2. The 
students are IV year students of English language and literature, Faculty 
of Philology, University of Banja Luka (UBL), Bosnia and Hercegovina. In 
this higher education context, the pedagogical intervention of FC was 
made in order to intensify active and deep student learning, provide 
innovation to traditional lecturing, by reducing teacher talking time and 
making students more independent as learners, and more engaged and 
interactive during lectures. 

Important goals of the study were to use the results to suggest 
future application and improvement of FC approach in higher education 
area, for the purpose of enhancing overall learning and achievement, 
and share the findings in order to add to existing research on flipped 
learning on the global level. 

The next chapter will list some characteristics and well-known 
advantages of FC. Then, in special chapters, the methodology of the 
conducted empirical research, relevant results and the discussion of the 
obtained findings in light of contemporary EFL teaching methodology 
will be described in more detail. The conclusion offers implications for 
learning and teaching foreign languages for university teachers and 
teacher trainers. 

 
Theoretical background 
Flipped (aka inverted) classroom is one of learner-centred 

approaches to teaching, in which the traditional notion of classroom-
based learning is inverted. Assigning reading material to university 
students before class has often been done by good professors around 
the world  in order to prepare students for more productive discussions 
in class. This kind of preparation is also  frequently done in one-to-one 
instruction, for the same reason of a better use of face-to-face class 
time, in presence of the instructor. In FC, in-class activities go beyond 
discussions. Students are introduced to the learning material before the 
class, so that the classroom time can be used to deepen learning, make 
it faster and more dynamic through quizzes, problem-solving, critical 
and creative thinking, various interactive tasks and collaboration with 
peers and teachers. In flipped learning, Bloom’s taxonomy is flipped on 
its head. Instead of using the time in class to focus on the lower cognitive 
functions (remembering and understanding), the students use their 
classroom time to put into practice the higher cognitive functions 
(application, analysis, synthesis and evaluation). 

Flipped learning is not a new concept nor learning/teaching theory. 
Only the term is new. The precise origin of the term is uncertain, but 
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most researchers give credit to two high-school chemistry teachers from 
Colorado, Jonathan Bergmann and Aaron Sams, who started using 
recorded lectures in 2006 (Arnold-Garza 8). It is a 21st century term 
referring to a form of blended learning, describing a new design of well 
established learning/teaching theories, an innovative way of organising 
instruction, exploiting technology and accommodating to individual 
differences in learners concerning age, level, learning preferences etc. 
In this pedagogical approach “direct instruction moves from the group 
learning space to the individual learning space, and the resulting group 
space is transformed into a dynamic, interactive learning environment 
where the educator guides students as they apply concepts and engage 
creatively in the subject matter.“ (FLN). 

Why should teachers use FC in tertiary foreign language education? 
If applied successfully it will allow higher order cognitive processes to 
happen in the classroom. Lower cognitive processes, like remembering 
and understanding, are left to happen outside of the class, while during 
the class more attention is paid to time on task, and the teacher can 
monitor applying concepts, analysing, synthesizing, evaluating and 
creating new knowledge by the students.     

When it comes to how to apply FC model, there are enormous 
variations in implementing it, depending on the class, teacher, and 
educational context. Still, the basic stages that every FC abides by are 
the following three: 

Stage1 takes place outside the classroom. Basic course 
content/information is shared with students via some form of 
technology, and learned by students outside class, importantly at their 
own pace.  

Stage 2 occurs in the classroom. The first step is to check Stage 1 
learning by a quizz or test. Also, student questions are answered and the 
teacher sets tasks involving application, analysis, synthesis, evaluation, 
creation. Interacting in pair work or group work, students are given 
more opportunity to communicate with the teacher and each other 
face-to-face. They develop ideas via discussion, and improve critical 
skills and deeper understanding of the subject matter. 

Stage 3 happens outside the classroom. After consolidating work in 
the classroom through interactive and challenging activities, students 
are asked to continue further independent work at home, outside the 
classroom, alone or in pairs/groups if preferred. 

Experienced educators from the Flipped Learning Network, along 
with Pearson (2013), identified four Pillars of F-L-I-P, four essential 
conditions for flip learning in the form of an acronym, whereby F stands 
for flexible learning, L for learning culture, I for intentional content, and 
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P for professional educator (FLN). According to them, flexible learning 
signifies that flipped learning allows for a variety of learning modes and 
spaces to accommodate to how, when and where students choose to 
learn. Educators are flexible in expectations of student timelines for 
learning and in their assessments of student learning. Learning culture 
implies that, unlike in the traditional teacher-centred model, where the 
teacher is the primary source of information, the flipped model 
deliberately shifts instruction to a learner-centred approach, where in-
class time is dedicated to exploring topics in greater depth and creating 
rich learning opportunities. As a result, students are actively involved in 
knowledge construction, as they participate in and evaluate their 
learning in a personally meaningful manner. Intentional content is used 
by educators to maximise classroom time in order to adopt methods of 
student-centred, active learning strategies, that help them develop 
conceptual understanding, as well as procedural fluency. The teachers 
prepare videos, PPT slides, web-based or textual materials, and 
determine what they need to teach and what materials students should 
explore on their own. Professional educator’s role is even more 
important and demanding than in traditional classroom.  During classes, 
teacher continually observes students, giving them feedback relevant in 
the moment, and assessing their work. Professional educators are 
reflective and tolerate controlled chaos in their classrooms.  They take 
on less visibly prominent roles in a FC, but remain the essential 
ingredient that enables learning to occur. 

Although FC is becoming more popular, the existing research on 
flipped learning in higher education is still insufficient and inconclusive. 
Most case studies of FC effectiveness in higher education report positive 
outcomes of flipped learning. It can increase student enjoyment (Given 
and Lee 62, 77), enhance students’ learning process and performance 
(Hamdan et al 7, 10, 11), facilitate learner autonomy (Brinks Lockwood 
1), boost participation and communication (Flores et al 5,6,7, 10). But, 
results are often mixed. In an Introductory Statistics course, students 
were less satisfied with how the FC structure helped them with the 
learning tasks, but were more open to collaborative learning and 
innovative teaching methods (Strayer 1).  

In a meta-analysis of flipped learning, it was found that there was a 
small correlation between improved learning outcomes and a flipped 
approach (Låg and Sæle 3), but in the latest meta-analysis of 198 studies, 
comprising 33,678 students, the authors concluded that FC was 
beneficial regardless of discipline and education level, with effect 
ranging from weak to strong (humanities) (Strelan et al 2).  
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Both meta analyses and scoping reviews indicate that there is a lot 

of ’indirect evidence emerging of improved academic performance and 
student and staff satisfaction with the flipped approach’, but that there 
is a lack of ’conclusive evidence that it contributes to building lifelong 
learning and other 21st century skills in under-graduate education and 
post-graduate education’ (O'Flaherty and Phillips 1).  

The present study is the first study of FC efficacy in Bosnia and 
Hercegovina, and broader ex-Yugoslav area, and reports the first 
attempt at using FC model in humanities. It  aims to add on the existing 
data, cumulating yearly in the rest of the world, and provide further 
evidence of FC effectiveness at university level, specifically EFL 
education. 
  

Research method 
In this study, mixed methods were used. Quantitative data were 

obtained through a post-semester survey consisting of ten statements, 
the agreement/disagreement with which was to be ranked on the 
Likert’s scale. The qualitative data were collected from students’ 
comments from the interview linked to the survey, and from teacher 
observation notes, made after four flipped mid-term classes. These 
findings were examined critically, and conclusions drawn to suggest 
future application and improvement of FC approach in higher education 
area. 

Since the aim of this research was to identify FC effectiveness in 
university EFL context, the following research questions were 
formulated: 
1. How satisfied are university students with participating in FC? 
2. To what extent does FC model of instruction help university 

students’ active engagement and collaboration?  
3. To what extent does this model foster motivation to learn and 

learner autonomy? 
4. How effective would the students find this model in other subjects? 
5. How can FC be improved to better suit tertiary level EFL education? 

As a part of action research intervention, 4 out of 12 lectures (90-
minute each) had been flipped as a pedagogical  experiment, and 
implemented in four weeks during the winter semester of the academic 
2015/2016 2 . Informative, rich-in-content Powerpoint slides, with 

                                                 
2 The four flipped lectures were on Teaching Reading, Teaching Listening, 
Teaching Speaking and Teaching Writing, and the interactive activities used in 
the lectures were: 
1. Mind mapping exercises of the read lessons 
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recommended further reading for each unit, were used instead of 
videos. The innovation was made in order to activate all students in class 
(not a few or most, as is usually the case in traditional lectures), and 
increase the students’ performance and motivation to learn. 

 
Participants 
The participants of this study are fourth, final, year students (N =15) 

of English language and literature, at the English Department, Faculty of 
Philology, University of Banja Luka. There were 12 female and 3 male 
students, ranging in age from 21 to 24. In April 2016, these students 
were surveyed and interviewed for their perceptions of flipped and 
traditional lectures they had participated in, after the winter semester 
had finished, and after they had passed the final exam (of the course ELT 
Methods 2).  

 
Data collection  
Since the research is largely qualitative, the researcher used the 

methods of observation and interview to collect the data. The 
quantitative data were obtained in a survey, which included ten 
statements about the students’ perceptions of FC. The observation of 
the four flipped classes was participant observation.  

The survey and the interview were deliberately not conducted face-
to-face, but via e-mail, asynchronously. The questionnaire (See 
Appendix) was sent to the participants as an attachment to e-mail, 
instructing them to think back, fill it in in their time, and return it 
completed to the interviewer/researcher in a few days. The researcher 
explained that their answers would be used exclusively for research 
purposes, and that the researcher would respect the anonymyty and 
confidentiality principles. The participants were left to interpret the 
questions by themselves, and the researcher had no influence over the 
responses. 

 
Instrument 
The main research instrument was a questionnaire named 

Students’ Perceptions of Flipped Classroom (see Appendix). It was 
written in English and self-administered, i.e. the participants filled in the 
questionnaire by themselves, at their pace and without the influence or 

                                                 
2. Quiz preparation by students for other students (informal) with key 
3. Mutual lecturing of students for students 
4. Test preparation by students for other students (formal) with key 
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involvement by the researcher. The questionnaire consisted of two 
parts: statements to be ranked on  Likert-scale and interview-type 
questions.  The open-ended interview questions were chosen in order 
to give greater freedom of expression to the respondents and to explore 
the topic in depth.The first part of the instrument is the five-level Likert 
scale, consisting of 10 assertions to be rated. The data asked the 
students to indicate their level of agreement or disagreement, ranking 
each statement from 1-5 (1 - Strongly disagree; 2 – Disagree; 3 - Neutral; 
4 – Agree; 5 -  Strongly agree), in order to give the researcher the 
information on students’ preferences and relative importance of each 
category/indicator from the ten statements. The second part of the 
instrument is the interview questionnaire,  consisting of 5 open-ended 
essay questions, carefully designed and sequenced in a meaningful 
manner, to be answered about the students’  perceived advantages, 
disadvantages, possible future applications and improvements of FC in 
university EFL context, after their participation in four flipped classes. In 
order to ensure triangulation, after-class teacher observation notes 
were analysed, and used to compare the findings with those from the 
survey and the interview. 

 
Data analysis 
Statistical analysis was performed using IBM SPSS Statistics 26.0 

software to interpret the quantitative data from the questionnaire’s 
statements. Mean values and percentages were evaluated, as well as 
standard deviations. Qualitative content analysis of multiple data, 
student ratings and narrative comments from the post-semester survey, 
as well as after-class teacher notes, was used to detect and interpret the 
students’ attitudes to FC and its effects on learning. The students’ 
answers contained 3015 words. The number of words in teacher’s 
observation notes was 1560. The technique of inductive open coding 
was used to analyse, evaluate and synthesise the data. After several line-
by-line manual coding procedures, a list of codes was made, subthemes 
and themes determined, and then the main categories, overarching 
themes decided. An external co-coder was consulted from Pedagogy 
Department, to assist in data analysis process. The codes from the 
qualitative data were expected to provide the most useful insights into 
students’ perceptions of FC. They reflect the purpose of the research 
and are thematically analysed. Constant comparison was used 
throughout, in order to determine frequencies, similarities and 
differences, expected and unexpected topics.  
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Results  
The results of this research include students' attitudes towards FC 

model, measured on a five-point Likert scale, narrative responses of the 
students in the questionnaire, after participating in the FC project, and 
their professor’s observation notes on the students' behaviour in four 
inverted classes.  

Survey scale results are shown in total in Table 4 (see below). The 
individual statement results will be shown one by one. 

The first statement (S1) was checking students’ presence in four 
flipped classes. The results show that not all of 15 student respondents 
came to all four classes. Four students stated they were present in all 
classes, four in three, six in two, and one student in one flipped class 
(Table 1). 

 
Table 1: Student presence in flipped classes 

 
 

S2 and S8 were related to pre-class preparation and student enjoyment 
of it. They are the indicators of student autonomy, and have strong 
implications for interpreting the data, since pre-lecture preparation is 
one of three crucial stages in FC  implementation. 12 out of 15 students 
agreed they had come prepared to all flipped classes they were present 
in (3 of them strongly) and 3 were neutral. The same number of students 
claimed they enjoyed watching lectures at their own pace at home, 
before class (4 of them strongly). 

 

Figure 2: Pre-class preparation (S2) and student enjoyment of it (S8) 
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S3 was the indicator of student engagement during FC in comparison to 
traditional lecture. The results show very high level of engagement. All 
students agreed, and two thirds of these strongly (Figure 3). 

Figure 3: Student engagement indicator (S3) 

 
S4 was the indicator of students’ communication in class, i.e. interaction 
and collaboration. The results show a very high level of agreement with 
greater communication taking place in flipped than in traditional class 
(Figure 4). 

 

 
Figure 4: Students’ communication in FC (S4) 

               
S5 and S6 assessed students’ satisfaction with FC model. Students 
responded only positively here. More students strongly agreed with 
recommending it to friends than using it in their own teaching practice 
(Fig.5). 

 

  
Figure 5: Student satisfaction with FC model (S5 and S6) 
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S7 was the indicator testing the level of student motivation to learn this 
subject in a flipped, as opposed to traditional, class. Only one person 
disagreed, two were neutral, eight agreed and four strongly agreed. The 
mean value here is 4, i.e. 80 percent (53,33% agree and 26,67% strongly 
agree) of the students believe they are more  motivated to learn in 
flipped than in traditional class (Fig.6). 

 

 
Figure 6. Motivation to learn ELT methods in FC (S7) 

 
In S9, frequencies were counted for the suitability of FC when it comes 
to exam preparation. Most students, ten out of fifteen (66,7%), opted 
for Neutral point on the rating scale, while only one student was in 
favour of FC, and four of traditional class (Table 2). This indicates the 
students were indecisive about this issue. 

 
Table 2: Suitability of traditional and FC for exam preparation (S9) 

 
 

S10 checked the level of agreement with the applicability of FC for the 
entire ELT Methods course, rather than just four lectures. Only one 
person agreed, six were neutral, eight disagreed (three of whom 
strongly) (Table 3). Similarly to the previous statement, the dispersion 
of students’ answers was high, but most answers were either Neutral (6 
of 15) or Disagree (5 of 15), and the mean was the lowest of all the 
means in the questionnaire (2,33). 
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Table 3: Applicability of FC model for the entire course (S10). 

 
 

Overall, the means were highest for statements 3, 4, 5 and 6, slightly 
lower for 7 and 8, and the lowest for 9 and 10. In other words, the 
students perceived engagement, collaboration and personal satisfaction 
in FC as higher than in traditional lecture, motivation to learn and 
learner autonomy similarly high, but they were indecisive about its 
suitability for exam preparation and applicability for the entire course 
(Table 4). 
 

Table 4: Descriptive Statistics from Student Survey: Perceptions of the Flipped 
Classroom 

 N Min Max Mean Std. Deviation 

Gender 15 1,00 2,00 1,2000 ,41404 

S1. I was present in all four flipped classes. 15 2,00 5,00 3,7333 ,96115 

S2. I came prepared for all flipped classes I 
was present in 

15 3,00 5,00 4,0000 ,65465 

S3. FC is more engaging than the 
traditional classroom 

15 4,00 5,00 4,6667 ,48795 

S4. FC gave me greater oppotunities for 
communication with other students 

15 3,00 5,00 4,4667 ,63994 

S5. I would recommend flipped classroom 
to a friend 

15 4,00 5,00 4,6000 ,50709 

S6. I would like to use the flipped 
classroom in my own classes 

15 4,00 5,00 4,4667 ,51640 

S7. I am more motivated to learn ELT 
Methods in the flipped class 

15 2,00 5,00 4,0000 ,84515 

S8. I liked watching lectures at my own 
pace before coming to class 

15 3,00 5,00 4,0667 ,70373 

S9. Traditional lectures prepare me better 
for the final exam 

15 1,00 5,00 3,2667 ,96115 

S10. I would use the FC approach for the 
entire course 

15 1,00 4,00 2,3333 ,89974 

Valid N (listwise) 15     

 

Student comments  
 The first interview question asked the students to state the 

advantages of FC. The total number of words they used to answer this 
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question was 667. The most frequently mentioned advantage was 
collaboration and teamwork (11 of 15 students). They claim that FC 
allows for more communication, more active engagement and more 
democratic participation of all students in the learning process. 
Appreciation was also frequently shown for more autonomous and 
deeper learning, faster pace, enjoyment, creativity and time-on-task in 
the classroom.  

The second question in the questionnaire referred to the 
disadvantages of FC from the student participants’ perspective. There 
were 469 words in the answers. 11 of 15 students mentioned their 
colleagues’ coming unprepared to a flipped class. Four students 
commented on “some” students’ lack of motivation to learn, three 
students on their peers’ poor motivation to participate in group work, 
and heavy reliance on stronger peers. One student mentioned lack of 
access to technology as a potential problem for some students. 

The third question required students’ opinions of the possibilities 
of FC application in other subjects. This was the question students 
responded most extensively to – 957 words in total. 14 out of 15 
responses were positive. 8 students find FC suitable for all, or many, 
subjects, while 6 especially emphasise its applicability in Translation, 
Literature and/or Language skills (Contemporary English) classes. Three 
students find it unsuitable for theoretical, linguistic subjects such as 
Syntax, Morphosyntax, or grammar in general. 

In question four, the students were asked to suggest some 
improvements of FC model for university EFL context. Four students had 
no suggestions, four recommend more frequent flipped classes, and six 
comments were related to teacher’s finding more ways to activate 
passive students, not used to this new model of lecturing. One student 
reiterated the importance of the variety of in-class activities, while two 
stressed the importance of variety in grouping students. 

The fifth, last, question offered the students an opportunity to 
comment on anything related to the FC that had not been covered by 
the previous questions and statements. 7 students (almost half) had no 
further comments. Most comments reiterated the suggestion for more 
frequent use of FC, and its benefits for the students. Three students 
showed awareness of a more active role of the teacher needed in this 
kind of class organisation.  

 
Teacher observation notes 
Not all students came to all four flipped classes. This data coincides 

with the survey finding (S1), and  implies that those who did not attend 
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more than two classes did not have the same chance to fully experience 
the benefits of FC. 

While observing the students’ behaviour during the FC project, the 
teacher had a checklist focusing on the progress in students’ 
satisfaction, engagement, collaboration, motivation to learn, and 
learner autonomy. These were decided to be the main indicators of 
students’ improvement in active and deep learning from the beginning 
of the project. All of them were higher than in traditional lectures. 
Firstly, all students, not most or a few, were interested and actively 
engaged during these classes, and teacher talk was minimised.  
Secondly, student behaviour was characterised by a high level of 
collaboration. Thirdly, these two factors seem to have affected 
positively student satisfaction and motivation to participate and learn 
the new material in class. Joy of participation was conspicuous in all 
flipped classes. Students seemed to enjoy different tasks at a different 
degree, e.g. some students enjoyed mind mapping tasks very much, 
some liked writing tests for colleagues etc. Also, these students did not 
mind changing peers to work with, within a group/team. Learner 
autonomy was reflected in students’ preparedness before every class. A 
few students came to class unprepared, but this decreased slightly with 
time, i.e. in the 3rd and 4th flipped class there were fewer unprepared 
students than in the first two. 

The teacher’s notes on her experience as the facilitator and 
organiser of interactive activities, comparing teacher roles in flipped and 
traditional lectures, point out that in all flipped classes teacher talking 
time was significantly reduced. The teacher was more aware of the 
intended learning outcomes defined in the syllabus than she would have 
been were these lectures traditional. Flipped classes allowed 
constructive alignment of both teaching and assessment tasks with the 
intended learning outcomes (Biggs and Tang 133), lending  themselves 
more to measuring these outcomes on a continuous basis, i.e. each class 
included informal, formative assessment of conceptual and procedural 
knowledge of students. Furthermore, the teacher found preparation 
time-consuming and demanding. She had to improve her digital 
competence, and prepare a pool of off-the-cuff activities in order to 
improvise on the spot, because she could not know in advance how 
many students may come to class prepared or unprepared. 
Nevertheless, for this teacher, the flipped classes were more enjoyable, 
informative and dynamic than the traditional ones. 
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Discussion 
The main indicators of FC effectiveness were the defined expected 

themes/categories, formulated as overarching themes for 72 codes 
found after several codings of the students’ answers to the interview 
questions in the questionnaire. These codes were classified into 5 main 
categories, which provide answers to 5 formulated research questions. 
They are: student satisfaction, student engagement and collaboration, 
motivation to learn and learner autonomy, effectiveness of this model 
in other subjects, and improvement suggestions to better suit tertiary 
level EFL education. 
 

Student satisfaction 
As expected, the students felt very positively about their FC 

experience. It was seen in the survey results above (S5 and S6), that all 
students agreed to use FC in their practicum, and all claimed they would 
recommend it to a friend. They were satisfied with numerous rewarding 
outcomes. The following quote by an enthusiastic student who attended 
all classes illustrates most FC advantages other students also 
mentioned: 
St.10: There are many advantages; one of them is students’ taking 
the responsibility for their own learning. They know that it depends 
on them how much knowledge they will acquire and at which pace. 
It also gives more time for each topic; if topics were introduced and 
covered in classes only, students wouldn’t have the opportunity to go 
deeper into the matter and discuss it further. This way, they can do 
the introduction at home, and in classes they can broaden and 
extend what they learned from pdf presentations, videos, or 
whichever medium the information is presented in. It also 
encourages team work, which is useful for students to work on their 
communication skills, negotiation, etc. Also, even when all students 
prepare for the class, someone always knows/remembers something 
that others don’t, so they have to work together to complete given 
tasks. 
 

Student engagement and collaboration  
The very organisation of FC promotes peer interaction and 

collaboration, focusing on learning rather than teaching, increasing 
student talking time, which is of particular importance in foreign 
language learning. Therefore, it was not a surprise to notice that the 
students recognised engagement and collaboration as the greatest 
benefits of FC. According to majority, classroom time is used more 
interestingly, productively, effectively and creatively. 
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The increased active engagement of all students in pair work and group 
work led to higher ‘focus’ and achievement in all four classes. This 
finding emphasises the significance of the variety of grouping and tasks, 
in order to better cater to individual student learning preferences. 
 

Student motivation to learn and learner autonomy 
Students repetitively mentioned they were very motivated to learn 

during the flipped classes, which means they enjoyed interactive and 
peer learning. FC provided more conditions for individualised attention 
and differentiation than traditional lecture. A few students showed 
awareness that FC meets individual student needs by having more time-
on-task in the classroom. 

However, motivation to learn independently, at home, before 
class, proved to be less frequent. 80 percent of students in the survey 
claimed they had come to classes prepared (See Figure 2) and enjoyed 
self-paced learning at home, but the narrative analysis suggests that not 
as many students really came to classes prepared. The biggest 
disadvantage of FC, most frequently mentioned in the narratives, was in 
the fact that ‘some students’ come to class unprepared. 

FC is meant to foster independent learning, and several students 
showed appreciation for this. Still, the results of this study indicate that 
learner autonomy needs more time and practice in order to be acquired 
by many or all, especially in the educational setting where traditional 
lecturing is the norm.  
 

Effectiveness of FC model in other subjects 
The students suggested implementation of FC in other subjects at 

the English Department, especially the classes related to literature, 
language skills and translation. Although many claimed they would like 
this model, they sometimes showed a degree of caution about FC being 
implemented during the entire course, and in all subjects. Here is an 
example of such scepticism: 
St. 13: It would be useful in all the classes in which we do exercises, 
especially translation and literature classes, but it could also be useful in 
for example literature classes in which we do theory and analyse novels 
and poems. It is definitely not possible to use it all the time in all the 
classes since it is not possible to be ready for all the classes simply 
because of the lack of time, but it would be good if we could come up 
with a plan for using it, for example one week we would be doing 
translation and literature, the next teaching methods and syntax, and so 
on. The timetable should be presented to students at least a week in 
advance, of course. 
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The fact that some students find it unsuitable for theoretical 

subjects, such as Syntax, may be explained by their being used to 
traditional role of lecturer as explainer, and/or low level of learner 
independence. As the student above said, continuity in learning 
regularly at home might be an issue.  

Also, FC was a novelty for these students, so, that could mean they 
might change their mind with time, i.e. after having more experiences 
of it.  
 

Improvement suggestions to better suit tertiary level EFL education 
The answer to the fifth research question is mainly that the 

students could improve in their pre-class learning, and the teachers 
should help them in the process. The loss of class time due to 
unmotivated students coming to class unprepared  is an already well-
known disadvantage of FC. One of the students who came to all four 
classes makes a significant suggestion: 
St. 10: I believe one of the ways to improve it would be to practice it 
more often, make it part of the system. That way students would have 
to accept it eventually and they would become more interested 
(hopefully). For now, it is pretty much new to them/us, so that is why we 
are a bit skeptical. If we had a more positive attitude towards it, learning 
would be more effective. 

It was interesting to  find out that while students generally approve 
of innovative teaching models, like FC, some do not readily take 
responsibility for their learning, but still place a lot of it on their teachers’ 
shoulders.  
St.7: If this approach is used all the time, the group might lose intrest in 
the subject or the whole course can turn into a self- study course. 

Some students criticised the reliance of weaker students on 
stronger ones, in group work during the classes. These students, 
ironically, also showed reliance on teachers, by expressing certain 
amount of scepticism towards peer learning, which is typically a part of 
the FC approach. 
St.8: The Flipped Classroom doesn’t motivate all students to learn more 
because there are always students who will come unprepared and if used 
constantly it can eventually lead to the state where teacher loses his/her 
teaching role in the class. 
St.11: The greatest disadvantage of the flipped classroom is that it relies 
too much on preparation and trust. Both the teacher and the rest of the 
class have to trust that each student will prepare the lectures at home. 

Some students seemed to be stricter judges of their colleagues than 
others. They showed that their view of the teacher was conservative – 
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lecturer, explainer or performer, rather than enabler, facilitator or 
organiser of interactive tasks that include all kinds of learners, even 
’lazy’ students.  

However, there were students who were more inclusive, 
recognising the existence, and  importance, of a very active role of the 
teacher in FC model. One student, who was present in all four classes, 
summed it nicely up: 
St. 13: It seems essential to me to bear in mind that the teacher’s role of 
the organiser and fascilitator does not mean that he is a passive 
observer. Teachers have to be extremely well organised here, even better 
than in traditional class, and also very active, follow the students’ 
groupwork and discussion, intervening whenever necessary, helping, 
clarifying etc. Even forcing reluctant students to participate in work is 
necessary sometimes because many students just come to class to 
passively sit there. 

There is some discrepancy between the students’ and the teacher’s 
perceptions of FC suitability for final exam preparation. While students 
showed indecisiveness about it (see Table 2), the teacher was more 
certain that the students’ active engagement in four classes would 
prepare them better for the final exam, especially in the activities during 
which the students were learning by doing, i.e. making relevant exam-
like tests in FC for other students. 

 
Limitations of the study  
The first limitation lies in the fact that the survey was not 

anonymous to the researcher. The teacher was also the researcher, and 
although the survey was done in a different semester from the one in 
which FC intervention had been implemented, after the students had 
taken the exam, some students might have wanted to please the 
teacher or avoid repercussions, and therefore offer answers that do not 
entirely reflect their opinion. 

The second limitation is in the nature of the study. This is a small-
scale pilot case study by a single researcher, so the results must be 
interpreted with caution, and cannot be generalised for larger 
populations of students taking different level courses, with different 
teachers.  

Despite these limitations, the results of this small sample study 
open the door for future studies, and provide suggestions for further 
research, e.g. how different are the students’ test performances after 
involvement in FC? Which particular aspects of test performance show 
improvement? How to increase assessment washback in FCs? To obtain 
these data experimental research design would be especially 
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appropriate, aiming at comparing the test results from the experimental 
group (participating in FCs) and the control group of students (not 
participating in FCs). 

Overall, the study opens more questions than it answers, and more 
implementations and studies in different contexts are needed in order 
to identify how FC effectiveness can be maximised. 

 
Conclusions and recommendations 
As seen in the Results and Discussion sections of this paper, the 

answers to this study’s research questions prove many positive effects 
of flipped learning, relative to traditional lecturing model, in university 
settings. Undoubtedly, compared to lecture-type classroom, FC allows 
for greater overall student satisfaction, more active student 
engagement and collaboration, greater motivation to learn and learner 
autonomy. Furthermore, it fosters higher-order skills like creativity, 
promotes interactivity, active, deep and self-paced learning, inclusion, 
and differentiation.  

FC might be unsuitable for some students, who feel less threatened 
in traditional lectures than in classes where they ought to actively 
participate, rather than sit back, just listen and take notes. However, 
their discomfort can be decreased by teacher’s positive, inclusive 
attitude and behaviour. Pre-class preparation needs to be strategically 
worked on. Especially at university, teachers must come to class well-
prepared, but so do the students. However, as this research showed, 
there will probably always be students who have not done the pre-class 
readings. In such cases, the necessary input ought to be read/viewed in 
class by all these students. Only after performing this preparation part 
in class could these students engage in the deeper learning activities 
that the rest of the class, who prepared on time, participate in from the 
beginning.  

The students generally recommend a partial use of FC in most EFL 
subjects in tertiary education. A dose of scepticism some students 
showed in this study towards FC’s applicability in other subjects, and the 
entire courses, does not imply that professors should not introduce this 
model ever, but that they could pilot it, learn from the experimentation, 
and balance it with traditional lecturing. Making lectures more 
communicative could help professors find balance between domination 
and emancipation. The finding that some examinees from this study 
show a certain amount of caution when judging the effectiveness of this 
innovative model implies that more work needs to be done by teachers 
in demonstrating FC benefits to students, such as its relation to exam 
preparation. 



370 FOLIA LINGUISTICA ET LITTERARIA: 

 
By flipping classrooms teachers make classes more obviously 

humanistic and student-centred. Instead of concentrating solely on 
delivering content, teachers make more effort in carefully organising 
and moderating the learning process, by creating opportunities for 
students to communicate with more freedom and creativity. The role of 
the highly competent teacher proves to be even more important in this 
kind of classroom than in traditional one, because it is more obvious that 
he/she is an advanced interlocutor who, together with stronger 
students, facilitates the learning of all  students in a class. FC is more 
demanding for both the student and the teacher. Since teachers never 
know what to expect in this kind of class, this way of organising learning 
seems to be appropriate for teachers willing to take risks, get out of their 
comfort zone and adopt trial-and-error approach. It also better suits the 
students who are eager to do the same.  It could be concluded that, due 
to a more active role of the teacher in FC, this model may be more 
suitable for teachers who have experience in using a variety of teaching 
methods than for new teachers, or those lacking  knowledge in 
contemporary teaching methods. This conclusion coincides with the 
recommendation by Voss and Kostka to teachers new to flipped learning 
– they should do it gradually, and flip a ’small portion of their class’ until 
they become more skilled (Voss and Kostka 19). As Bergmann and Sams 
pointed out, FC might not be appropriate for ’control freaks’ (Bergmann 
and Sams 111).  

Teacher’s duties are manifold here – apart from explainer, he/she 
is an organiser, a guide, enabler, resource and a partner. This study 
reiterates what has been illustrated in other FC reviews (Hamdan et al.  
6) - that ’skilled, professional teachers are critical to success’ in a FC. This 
suggests that teachers need support and training, at least in a set of 
workshops, before they feel confident to apply competently this 
learning-centred approach in their classrooms. 

FC cannot guarantee that all students’ learning is going to be 
deeper, but it is a great potential for a successful attempt of decreasing 
time-wasting in class, nurturing student engagement and cooperation, 
motivation to learn and learner autonomy. It can be rewarding for both 
students and professors, and if organised properly, FC cultivates an 
inclusive learning community and a real zone of proximal development 
(ZPD) - "the distance between the actual developmental level as 
determined by independent problem solving and the level of potential 
development as determined through problem-solving under adult 
guidance, or in collaboration with more capable peers" (Vygotsky 86). 
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Appendix: Research instrument  

Questionnaire: Students’ Perceptions of Flipped Classroom 
  

1. Please rate (underline or bold) each item on the scale provided to 
indicate your agreement. 

      Strongly   Disagree   Neutral  Agree  Strongly        
     disagree              agree 

1.I was present in all four flipped classes.          1          2           3          4           5 
2.I came prepared for all flipped classes I  
was present in.                        1          2           3           4          5 
3.The Flipped classroom is more engaging  
than the traditional    classroom.                    1           2           3         4            5 
4.The Flipped classroom gave me greater  
oppotunities for  communication with other  
students.                  1           2           3         4            5 
5.I would recommend flipped classroom to  
a friend.                                          1           2            3           4           5 
6.I would like to use the flipped classroom  
in my own classes.                          1           2            3          4           5 
7.I am more motivated to learn ELT Methods 
 in the flipped class.                    1           2            3          4           5 
8.I liked watching lectures at my own pace 
 before coming to class.                   1           2            3          4           5 
9.Traditional lectures prepare me better for 
 the final exam.                       1           2            3          4            5 
10.I would use the Flipped Classroom approach 
 for the entire course.                1           2            3          4            5 
 

 
1. What are the advantages of the Flipped Classroom?  
2. What are the disadvantages of the Flipped Classroom?  
3. Do you believe the Flipped Classroom would be useful for other 

subjects? Why or why not?  
4. What improvements would you recommend to improve learning in 

the Flipped Classroom?  
5. Please state any other comments you wish to make about the Flipped 

Classroom.  
Thank you 

. 
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PERCEPCIJE STUDENATA O PRISTUPU OBRNUTE UČIONICE U NASTAVI 
ENGLESKOG JEZIKA NA TERCIJARNOM NIVOU OBRAZOVANJA: STUDIJA 

SLUČAJA IZ BANJA LUKE 
 

U ovom radu predstavljeni su rezultati male, pilot studije o efektima modela 
obrnute učionice, primijenjene u visokom obrazovanju, sa studentima četvrte 
godine engleskog jezika i književnosti na Filološkom fakultetu Univerziteta u 
Banjoj Luci. Ispitivane su percepcije studenata o njihovom angažovanju, 
motivaciji i zadovoljstvu obrnutim pristupom učenju u jednom od njihovih 
glavnih predmeta, Metodika nastave engleskog jezika 2. Četiri predavanja, od 
dvanaest ukupno, eksperimentalno su izvedena po modelu obrnute učionice u 
zimskom semestru akademske 2015/2016. godine, a potom su ispitane 
percepcije studenata o ovim časovima u poređenju sa tradicionalnim 
predavanjima, nakon završenog semestra i položenog ispita. Komentari 
studenata iz ankete, koja se sastoji od petostepene Likertove skale, i pitanja iz 
intervjua, kritički su ispitani i upoređeni sa beleškama nastavnika nakon časova. 
Rezultati pokazuju da su ovi studenti otvoreni i veoma pozitivni prema novom 
pristupu u organizaciji časova predavanja. Iako su studenti bili skeptični prema 
potpunoj zameni formata predavanja modelom obrnute učionice, oni su 
prepoznali veći nivo zadovoljstva, angažovanja, saradnje, motivacije i 
autonomnosti nego na tradicionalnim predavanjima. Stoga i preporučuju 
primenu novog modela u kontekstu tercijarnog obrazovanja. Zaključci sugerišu 
razrađivanje modela obrnute učionice u budućnosti, njegovu češću primenu u 
visokom obrazovanju, i više istraživanja. 
 
Ključne reči: saradnja, obrnuta učionica, visoko obrazovanje, motivacija, 
zadovoljstvo, angažovanje studenata, percepcije studenata. 
 


